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What Philosophical Coherence Means to me ......

Clear and shared purposes

Values

Visions

Principles

Concepts

Agreed ways of behaving 

towards each other

Agreed ways of treating people

Publically acceptable

Uncompromising

Pragmatism

Eclecticism

ôanything goesõ

ôa bit of this and a bit of thatõ

Unprincipled

Unaccountable
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Engaging with parents: challenges for policy 
makers, commissioners and practitioners

ÅDriven by whose agenda?

ÅWith what purpose?

ÅDesigned for which parents?

ÅDelivered by what staff, with what levels of training 

and supervision?

ÅValidated by what kind of evidence base?

ÅEvaluated how?
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Choosing and Developing Approaches that ôfitõ

Å Which parents will the approach attract?

Å What is the nature of the engagement approach?

Å What training and support will staff require?

Parent Advisor 
Model

Solihull 
Approach

Pen Green PICL 
Approach 

(Parents Involved 
ƛƴ ǘƘŜƛǊ /ƘƛƭŘǊŜƴΩǎ 

Learning)

Webster 
Stratton ς

The 
Invisible 

Years
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ÅProposition 1 (20 th century)

Develop a workforce of ôparenting professionalsõ to 
deliver parenting programmes

ÅProposition 2 (21 st century)

Develop the capacity of all staff to engage 
respectfully with parents and share knowledge 
about childrenõs development and learning 
effectively.  Encouraging parents to be effective 
advocates for their own children
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Principles for engaging with families

1. Successful and sustained engagement with families is maintained when 

practitioners work alongside families in a valued working relationship 

2. Successful and sustained engagement with families involves practitioners and 

parents being willing to listen to and learn from each other 

3. Successful and sustained engagement with families happens when 

practitioners respect what families know and already do 

4. Successful and sustained engagement with families needs practitioners to find 

ways to actively engage those who do not traditionally access services 

5. Successful and sustained engagement with families happens when parents 

are decision -makers in organisations and services 

ÅNCB
ÅPen Green Research, Development and Training Base
ÅParenting UK
ÅICAN
ÅPEEP

ÅParents as first Teachers
ÅPre-school Learning Alliance
ÅContinyou
ÅParents 1st
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6. Successful and sustained engagement with families happens when 

familiesõ views, opinions and expectations of services are raised and 

their confidence increases as service users 

7. Successful and sustained engagement with families happens where 

there is support for the whole family 

8. Successful and sustained engagement with families is through 

universal services but with opportunities for more intensive support 

where most needed 

9. Successful and sustained engagement with families requires effective 

support and supervision for staff, encouraging evaluation and self -

reflection 

10.Successful and sustained engagement with families requires an 

understanding and honest sharing of issues around safeguarding

Principles for engaging with families - continued
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Pen Green ðA Case Study
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Building an understanding  of the local context: 

Exploring customer segments

Corby ôtotal placeõ

ÅPublic service parent champions 
ÅEngaged stakeholders
ÅSelf sufficient
ÅMulti -service users
ÅSingle service users
ÅDisenfranchised users
ÅRestricted engagers
ÅSuspicious and uncomfortable
ÅCulturally alienated
ÅUncertain or uniformed disengaged
ÅDisengaged and disillusioned
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Developing Evidence -based practice at Pen Green: 
Researching what parents do and building on their 

strengths

Å Develop an effective dialogue with parents about their 
childrenõs learning at home and in the setting

Å Develop a style of working with parents, that empowers rather 
than de -skills

Å Develop a greater understanding of how parents were 
encouraging their children to learn at home

Å Develop a deeper understanding as to how parents support 
childrenõs emotional needs and help children to develop 
resilience

Å Compare and contrast the styles that staff and parents adopt 
when engaging children in learning experiences, and

Å Produce materials to assist parents to get actively involved in 
recording and understanding their childrenõs development and 
learning

Å Produce CPD materials for professionals who want to engage 
with parents
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The importance of a strong value base 

ÅParents and children both have rights

ÅBeing a parent is a complex and difficult role

Å Parenting is a key concern for both men and women

Å The belief that parents are deeply committed to 
their children

ÅThat families arenõt hard to reach ðservices are hard 

to access

Å That early years educators and family support 

workers need to recognise parentsõ roles as their 
childõs first and most consistent educators

ÅThat there must be a culture of high expectations in 

all our early years centres and services
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Effective engagement with parents in early 
childhood settings and services

Requires:

1. action that focuses on parents engagement with their childrenõs 

development and learning (co -education)

2. action that focuses on parents own adult learning needs and 

social networking

3. action that focuses on taking responsibility for others (citizenship, 

community capacity building, co -production)

òparents need to engage with the centre in their own time and in 

their own wayó (Pen Green 1983)
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A Community Development Model

Parents get involved in supporting 

their own childõs learning and 

development

Parents engage in adult 

community education 

and social networking

Parents get involved in devising or delivering 

services for other parents
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Supporting their own 

Childrenõs development 
and learning

Adult Learning and 

social networking

Active Citizenship

*Volunteer in the nursery * Writers group * Running after -school club

*OU Pre-school Child Group *Assertiveness training * Chair parents group

*OU Childhood 5 -10 group *Health Choices OU * Parent Manager

*Schema study group *All about Eve/Womenõs group        * Chair Save our Site Action

*Contact/conciliation group             * School governor

* GCSE Sociology English * Group worker

* A Level English * Co -Leads a National

* Visiting European Parents as Educators                     

childcare centres                                 conference

Building on parentõs strengths ða 
community development approach
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1 Action that focuses on parents 
engagement with their childrenõs 

development and learning

Å When the focus is on childrenõs  learning and development

Å When parents are encouraged to watch their childrenõs 
learning at home and in the setting

Å When parents become actively involved in supporting and 
extending their childõs learning

Å When parents develop shared dialogue with their childrenõs 
early years educators and teachers

Å When parents sustain this commitment over time, working 
towards qualifications as Early Years educators or becoming 
increasingly involved in their childrenõs learning, development 
and schooling



Click to edit Master title style

ÅClick to edit Master text styles

ïSecond level

ÅThird level
ïFourth level

» Fifth level

6/24/2010 16

Yvonne and Robyn ðparents as equal and active partners
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Parents as equal and active partners

Sandra and her family
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Maria and Jordan
Parents as equal and active partners
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Parents and Practitioners share 

knowledge and theoretical frameworks

The roles of professional experience and parentsõ everyday 
experience are seen as complementary but equally important. 
The former constitutes a ôpublicõ (and generalised) form of 
theory about child development, whilst the latter represents a 
ôpersonal theoryõ about the development of a particular child. 
An interaction between the two theories or ways explaining a 
childõs actions may produce an enriched understanding as a 
basis for both to act in relation to the child. Only through the 
combination of both types of information could a broad and 
accurate picture be built up of a childõs development 
progress.ó

(Easen et al, 1992)
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Louise and James
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Involving Parents in their Childrenõs 

Learning involves:
Å Knowing the family - who is in the household; working 

hours; who has PR.

Å Knowledge sharing sessions between parents and staff. 4 
key concepts schemas; involvement; well -being; 
pedagogic strategies

Å Understanding parents experience of education and their 

aspirations (semi -structured interview)

Å Specific training for staff interview techniques to use on 
home visits

Å Building on the power of sharing video vignettes during 
settling in period through group discussions and shared 
documentation (journaling ðportfolio ðcelebration of 

achievement files)
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Outcomes

Å Support for children and parents is offered during all critical 

transitions

Å Staff, parents and children share knowledge and develop a 

respectful dialogue that supports the childrenõs development

Å Documentation becomes a tool for sharing information and 

developing multiple perspectives

Å Children, parents and workers become more aspirational

Å Workers and parents develop their advocacy skills

Å Early and deep level involvement impacts on the relationships 

parents have with their childõs educators at nursery and 

subsequently at school

Å Study groups (action learning sets) are embedded in early 

childhood settings and local schools

Å Parents undertake adult education, professional development

Å Parents and staff become more reflective and more effective co -

educators, carers, family support workers
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Case study 1
Parents as Advocates

òNothing gets under a parents skin more quickly and more 
permanently than the illumination of his or her own childõs 
behaviour.  The effect of participation can be profoundó.

(Athey, 1990, p66)
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Natasha ð4 years
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Where Natasha is now .... 
(Aged 15)

I go to Lodge Park, starting my second year of 

G.C.S.Eõs. I take Maths, English, Triple Science, R.E., 
I.C.T., Sports Studies and Technology. I have 

already taken some Maths, English and Science 

exams and got A* in all except English where I got 
an A. I am thinking of taking Media as an A Level. 

I do gymnastics in my spare time and have been 
accepted into the county squad. My best 

competition was the level 3 regionals last year 

(2005) where I came second on vault, 1st on 
beam and second overall. I also enjoy a lot of 

sports such as swimming and basketball. I play for 

the schools basketball team.

I am predicted Aõs and A* for my GCSEõs.

I like to use the computer at home. I use 
Facebook to talk to friends from my old school.

I also coach gymnastics twice a week at Studfall 
Infant School, year 1õs and 2õs and on a Saturday 

morning at the sports centre (children aged 5 -10)



Interventions
Levels 1 - 4
(Hardiker )

Group Work Programme

4 - Children and Young People/Adults with highest 
needs such as accommodation or protection
Highly Specialist Services

GAP
GAP Support
Caring for yourself and your children (for parents whose drug/alcohol abuse affects their children)
ôChoicesõ

PICL for parents with complex needs receiving family support *

3 - Children/Adults with high needs already 
identified 
via an assessment framework
Specialist & Targeted Services

GAP
GAP Support
Caring for yourself and your children (for parents whose drug/alcohol abuse affects their children)
ôChoicesõ

PICL for parents with complex needs receiving family support *
2 - Children/Adults with 
additional needs
Targeted Services
Universal Community& Targeted Services

Get Together Group
Growing Awareness
Growing Together Groups
Special Needs Support
What About Us
Young Parents Post Natal Support
ôChoicesõ for mothers abused in childhood
Dadõs Group Sunday
Dadõs Group Saturday

PICL for Dads having access at weekends *

1 - Universal for Children/Adults  or those children 
at risk of not achieving the ECM five outcomes
Universal and Community Services

Aquanatal
Breast Feeding Support
Childminders Group
Dadõs Infant Massage Saturday
Dads Group Saturday
Dads Group Sunday
Drop In Wednesday 
Experiential Play in the Family Room
First Steps
Great Expectations
Growing Awareness
Growing Together Groups
Homestart Prep Course
Infant Massage (Kingswood)
Infant Massage 0 ð4 months
Infant Massage 4 months +
Infant Massage Tues pm
Making Story Sacks
Messy Play

Messy Play at Eden Park

Messy Play Friday am
Multi -media in the Family Room

Speakeasy
Tinies 12:45
Tinies 2:30
Twins Group
Young Parents Antenatal
Young Parents Drop In
Young Parents Infant Massage
ESOL
CLAIT
Numeracy
Aerobics
Girlõs Aerobics
NVQ 2 & 3
Communication skills
Assertiveness
Art and Craft
Sewing Group
Newsletter
Counselling skills
Self esteem dadõs group
Protective behaviours
PICL for all babynest , nursery, drop -in parents and for 

childminders

The Challenge - working with families with multiple problems within a universal 

service ðProgressive Universalism



Click to edit Master title style

ÅClick to edit Master text styles

ïSecond level

ÅThird level
ïFourth level

» Fifth level

6/24/2010 27

The Big Challenge

òOtheringó

How to get professionals to engage with 
parents and children in a different way

Reciprocal 

relationships ð
equal and active

partnerships
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òAll of these practices require a high level of 
confidence and trust from both families and 

professionals, so rather than initiatives focussing 
on ôfixing parentsõ, the focus could be on 
ôrethinking how (early childhood workers) need 

to restructure their activities and relationships 
with parents and develop staff skills to do tható

Chrispeels, 1996 p312



Click to edit Master title style

ÅClick to edit Master text styles

ïSecond level

ÅThird level
ïFourth level

» Fifth level

6/24/2010 29

ÅWhen staff are highly qualified and have a strong 
theoretical base

ÅWhen staff are well supported, in provision that is well 
resourced and securely funded

ÅWhen staff adopt an ôequal and activeõ approach

ÅWhen staff have cultural humility

ÅWhen staff are capable of cultural 
brokerage/mediation

ÅWhere there is appropriate supervision for all staff

Children's centres and integrated

settings and services engage 
effectively with families:



Manaus, Brazil 1979


